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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School Overview 
	Detail
	Data

	School name
	Milefield Primary School

	Number of pupils in school 
	302

	Proportion (%) of pupils with FSM 
2026-2027
	122 pupils (40%)


	Academic year/years that our current pupil premium strategy plan covers 
(3-year plans are recommended)
	2025-2028


	Date this statement was published
	September 2026


	Date on which it will be reviewed
	July 2026


	Statement authorised by
	Karen Trickett

	Pupil premium lead
	Jade Crosby

	Governor / Trustee lead
	Peter Bell 


Funding overview
	Funding Detail
	Amount

	Pupil premium funding allocation this academic year
2026.2027
	FSM: £148,800
Expanded FSM: £13,130

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
	£148,800



Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Milefield Primary School, we engage and inspire all pupils to reach their full potential. By empowering disadvantaged learners with tailored interventions and enriching opportunities, we ensure every child can learn, thrive, and succeed. We are committed to closing the attainment gap between disadvantaged pupils and their peers by providing an ambitious curriculum which addresses barriers to learning, raising aspirations, and promoting an inclusive and supportive learning environment.
As a school, we are committed to utilising resources and support effectively, including the Pupil Premium grant, to ensure all pupils achieve to the best of their ability. We recognise that pupils in receipt of Pupil Premium funding may face a range of academic, social, emotional, and economic challenges. Our strategy is therefore built around a whole-school approach, underpinned by high expectations and evidence-informed practices to ensure impact on all pupils whilst placing targeted support where it is needed most. 
Our intent is to empower and inspire all of our pupils to grow and develop to succeed in 21st Century Britain. Through our Pupil Premium strategy, we aim to:
· Improve the academic attainment and progress of disadvantaged pupils, ensuring they are well-prepared for the next stage of their education.
· Provide timely, tailored interventions that respond to individual needs, including those relating to reading, writing, maths, behaviour, and wellbeing.
· Enrich pupils’ experiences through access to high-quality wider opportunities and cultural capital.
· Empower and develop staff through high-quality CPD to identify and support disadvantaged pupils effectively.
· Engage families and the wider community in supporting pupils’ learning and development.
Our approach is responsive to ongoing analysis of both internal and external data, ensuring actions are targeted, impactful, and regularly reviewed. We are determined that every child at Milefield Primary leaves us equipped with the knowledge, skills, and confidence to succeed, regardless of their starting point.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Assessments and observations show significantly underdeveloped oral language skills and vocabulary gaps, leading to slower reading progress in subsequent years. 

These are evident from Reception through to KS2 and in general, are more prevalent among our disadvantaged pupils than their peers.


	2
	This shows inconsistencies in achievement of disadvantaged pupils across the core curriculum, particularly in EYFS and non-measurable year groups. 

	
	GLD
	MTC
	KS2 GPS
	KS2 RWM

	Dis
	44%
	84%
	65%
	59%

	Non-Dis
	71%
	91%
	77%
	73%




	3
	Data indicates that attendance among disadvantaged pupils is lower than non-disadvantaged pupils, with PA being significantly higher. 

Attendance data 2025-26 indicates that attendance among disadvantaged pupils was was 90.26% and 92% for non-disadvantaged pupils. 

34% of disadvantaged pupils were ‘persistently absent’ compared to 23% of their non-disadvantaged peers. Monitoring evidence absenteeism is negatively impacting disadvantaged pupils’ progress.


	4
	Our ongoing work with families has identified social and emotional issues for many pupils, notably due to trauma and adverse childhood experiences. These challenges particularly affect disadvantaged pupils, including their attainment. 



	5
	Our ongoing work with families has identified economic instability for many pupils and their families which has led to a lack of enrichment opportunities and aspiration. These challenges particularly affect disadvantaged pupils. 




[bookmark: _Toc443397160]Intended outcomes 

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.

	Intended outcome
	Success criteria

	To improve oral language skills and 
vocabulary among disadvantaged
pupils.

	Assessments and observations indicate significantly improved oral language among disadvantaged pupils. This is evident when triangulated with other sources of evidence, including engagement in lessons, book scrutiny and ongoing formative assessment.


	To improve attainment among
disadvantaged pupils across measurable outcomes and by the end of KS2.

	Assessments will evidence an increase in the percentage of disadvantaged pupils attaining the expected standard in measurable outcomes and in RWM by the end of KS2.  

The gap between disadvantaged pupils and their peers will narrow. 


	To improve and sustain attendance for pupils, particularly disadvantaged.  


	Sustained improvements in attendance by 2026/27 demonstrates a decrease in the percentage of disadvantaged pupils who are persistently absent and an increase in overall attendance.

The attendance gap between disadvantaged pupils and their non-disadvantaged peers is being reduced. 


	To achieve and sustain improved wellbeing and emotional resilience for all pupils, particularly disadvantaged pupils that have experienced trauma. 
	Sustained improvements in pupil wellbeing by 2027/2028 demonstrated by:
· Qualitive data from pupil and parent/carer surveys, including feedback from families who have been supported through Early Help.
· Qualitive data from validated pupil wellbeing assessments conducted termly. 
· Reduction in behaviour incidents involving disadvantaged pupils compared to previous year indicating improved emotional regulation and resilience.
· Evidence from targeted pastoral interventions or counselling sessions.


	To achieve and sustain improvements in wider opportunities for all pupils, particularly our disadvantaged pupils.
	Sustained improvements in wider opportunities and enrichment by 2027 / 2028 demonstrated by:
· An increase in pupil participation in enrichment activities, particularly among disadvantaged pupils.
· An increased awareness of future aspirations and opportunities through pupil voice surveys and targeted aspiration workshops particularly amongst disadvantaged pupils. 




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.




Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £84,995

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embed diagnostic assessments across school, including Wellcom, YARC, TTRS, RWI & Fresh Start 

Training for staff to ensure assessments are interpreted and administered correctly. 

	When used effectively, diagnostic assessments can indicate areas for development for individual pupils, or across classes and year group.
Diagnostic assessment | EEF
	1, 2

	Implement a robust oracy curriculum that supports language development across subjects in all phases of school.

CPD for staff on oracy and how to embed this effectively within all lessons. 

	When consistently implemented the average impact of an effective oracy curriculum for pupils is 6 months additional impact over the course of the year. 

Oral language – Teaching and Learning Toolkit EEF
	1, 2

	Ensure high-quality interactions between pupils and staff, modelling high level vocabulary and communication skills. 
CPD on high-quality interactions to be delivered and monitoring scheduled to ensure positive impact. 

CPD for staff on AfL and high-quality feedback. 
	When implemented consistently, high quality interactions with children will help to develop their communication and language. 
Preparing for Literacy Guidance report EEF
	1, 2

	Consistently embed the fluency aspect of the validated systematic, synthetic phonics programme across EYFS and KS1 to secure stronger phonics teaching for all pupils. 

Fund reading lead release time to embed the key elements of fluency to ensure fidelity to the programme, coach staff and review the impact on pupil achievement. 
	Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading, particularly for disadvantaged pupils: 
Phonics | Teaching and Learning Toolkit | EEF  

	1, 2

	Further develop the approach and enhancement of literacy teaching in relation to strong foundations. Consistent approach and enhancement of literacy teaching and curriculum in line with EEF guidance. 

CPD on implementation of Grammarsaurus into the writing sequence. 

Fund Literacy lead release time to embed the key elements and review the impact on pupil achievement.
	Good literacy skills—the ability to read, write, and communicate confidently—are foundational to learning. 
Improving Literacy in Key Stage 1
Improving Literacy in Key Stage 2

	1, 2

	Consistent approach to the teaching of transcription and spelling which directly impacts on developing foundational knowledge in writing. 

Implementation/consistency in approach and CPD on teaching and expectations. 

	Accurate letter formation is an essential early skill that forms the basis of a fluent handwriting style. However, it is also important to focus on the speed of pupils’ writing as well as the accuracy. Accurate spelling is a key component of writing fluency.

Improving Literacy in Key Stage 1
Improving Literacy in Key Stage 2

	2

	Consistently implement Mastery in Number across EYFS and KS1 to secure pupil’s early number sense and confidence in maths.

Fund maths lead release time to embed the key elements of number sense, ensure a systematic approach to the teaching of early mathematics and review the impact on pupil achievement. 
	Having a deep and secure understanding of number lays the firm foundations that sets children up for success later on. 
Improving Mathematics in Early Years and Key Stage 1 Guidance Report EEF
	2

	Ensure manipulatives are used consistently to support pupils understanding of mathematical concepts.

CPD on the use of manipulatives and how to enhance mathematical understanding, monitoring to analyses the effectiveness of teaching and data outcomes to review impact.
	Manipulatives and representations can be powerful tools for supporting pupils to engage with mathematical ideas. 
Improving Mathematics in Key Stages 2 and 3
	2

	Improve the quality of the teaching of times tables by explicitly teaching multiplication facts based on gaps in learning. 

Regular analysis of TTRS informs future lessons and targeted support which is strengthened by high quality CPD. 
	Assessment should be used not only to track pupils learning but also to provide teachers with information about what pupils do and do not know. This should inform the planning of future lessons and targeted support. 
Improving Mathematics in Key Stages 2 and 3
	2





Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £22,955

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embed bespoke SALT packages to best support individual speech and language development. 

CPD to best support the SALT practitioner.
	Oral language interventions can be an effective approach for disadvantaged pupils. 
Oral Language Interventions EEF
	1, 2

	Additional phonics sessions, 1:1 fast track tutoring, targeted at disadvantaged pupils who require further phonics support. Identification and delivery based on support and advice through working in collaboration with English hub/RWI specialists. 
	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks: Phonics | Teaching and Learning Toolkit | EEF

	1, 2

	One to one and small group support delivered in addition to and linked with normal lessons, including Wellcom, boosters, Fresh Start and RWI phonics.

Develop and embed intervention menu. 

Effectively utilise cohort action plans and pupil progress meetings alongside regular review points to measure the impact of intervention. 
	Targeted support at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind.
One to one tuition | Teaching and Learning Toolkit | EEF 
Small group tuition Teaching and Learning Toolkit EEF

	1, 2



Wider strategies (for example, related to attendance, behaviour, wellbeing)- 
Budgeted cost: £69,305
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Further develop the principles of good practice set out in the DfE’s guidance on working together to improve school attendance.

CPD for staff to further develop and embed new approaches/systems to improving attendance; prioritise a whole school culture. 

Targeted support and intervention conducted by the Pupil Welfare Lead to engage and support key families in improving attendance and reducing absence. Strong partnerships and multi-agency working inc. EWS, EHA- TEHSP, SC, Compass B and counselling.
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence. 
Working Together to Improve School Attendance 
	3 

	Continue to foster a culture that promotes SEMH and pupil wellbeing.
CPD on restorative approaches, therapeutic language, trauma informed practices. 

	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life. 
Improving Social and Emotional Learning in Primary Schools EEF
	4

	Implement SEMH assessments and interventions to best support identified pupils: ELSA, Motional, Zones of Regulation 

Early identification of pupil need alongside parent partnership will be utilised to identify key pupils in need. Regular assessments to evaluate impact and progress. 

	Implementing SEMH interventions is a crucial aspect of supporting pupils with SEMH needs. These interventions aim to provide tailored support to help pupils cope with their emotions, build resilience and develop coping strategies. By implementing these interventions educators create a supportive environment that foster wellbeing and enables pupils to engage more fully in their learning. 
Understanding the Impact of SEMH Needs on Learning
	4

	Targeted support and intervention conducted by the Pupil Welfare Lead to engage and support key families in relation to identified areas of need inc. EHA, parenting partnerships workshop

	More intensive approaches, which target particular families or outcomes, are associated with larger learning gains. 
Working with Parents to Support Children’s Learning EEF
	4

	Continue to review and adapt a wider opportunities offer that clearly links with the school’s vision and core values. 
Review and adapt a carefully planned pupil PD offer which enhances pupils’ wider experiences in relation to curriculum, SMSC, aspiration. Ensure this is understood and promoted by all stakeholders.

Review the impact of this offer through regular analysis in re. to participation and pupil voice. 

	Research suggests that disadvantaged pupils require access to a variety of extra-curricular activities to develop essential skills and social networks.
An Unequal Playing Field: Extra-curricular activities, soft skills and social mobility – GOV.UK
	5



Total budgeted cost: £177,255
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils

	We have analysed the performance of our school’s disadvantaged pupils during the previous academic year, drawing on national assessment data and our own internal summative and formative assessments.
 
To help us gauge the performance of our disadvantaged pupils, we compared their results to those for disadvantaged and non-disadvantaged pupils at national and local level and to results achieved by our non-disadvantaged pupils. 
 
We have also drawn on school data and observations to assess wider issues impacting disadvantaged pupils' performance, including attendance, behaviour and wellbeing. 
 
	Intended Outcome 
	Review

	To raise the attainment for pupils eligible for Pupil Premium in Phonics and Reading.
 
	Investment made in RWI resources last academic year to ensure that children have the correct books for home reading which correlate to the level of phonics they are on.
Investment in CPD for all who deliver RWI phonics supported by English hub – development days and leadership days for Phonics lead
Investment in RWI development days and leadership training 
Y1 phonics data was broadly in line with National t 81% and school still working on closing the attainment gap to be in line and above National expectations. 
Disadvantaged attainment – 78% of pupils passed the Y1 phonics check
Year 1 reading outcomes 75% EXS 11% GD, 77.8% Dis


	Increase the attainment of pupil eligible for pupil premium grant in reading, writing and maths, particularly at KS2
	End of Y6 outcomes
Reading:  PP: 71%   Non PP: 91%
Writing: PP: 71%    Non PP: 77%
Maths: PP: 76%    Non PP: 86%
 
MTC
PP 84%    Non-PP 91%
 
The Pupil Premium spend has been strategically allocated to enhance the quality of education through a sustained focus on high-quality teaching and learning. Weekly CPD sessions have been delivered by Trust and school leaders, centered on QFT, curriculum intent and implementation, accelerated learning strategies, and evidence-based pedagogy. This ensured teaching practice is consistently informed by research and best practice. 
 
A bespoke CPD and monitoring cycle will be implemented to meet individual staff needs, with particular emphasis on ECTs and those new to year groups, ensuring targeted support and accelerated development. 
 
A rigorous Quality of Education monitoring cycle has been introduced, incorporating lesson observations, work scrutiny, pupil progress meetings, and moderation to support accurate self-evaluation and continuous improvement. The gap in KS2 disadvantaged outcomes for reading will be addressed next academic year through quality first teaching for all pupils during reading lessons, with an exposure to language and text. 
 
Further CPD was focused on strengthening the core curriculum, with reading identified as a priority gateway subject to drive attainment across the curriculum. 
 
Staff also attended Network Days to collaborate and share best practice, while Trust and school leaders will model high-quality teaching through team teaching, coaching, mentoring, and peer observations, ensuring that teaching across the school is at least good or better.
 

	Continue to sustain the attainment of PP pupils in EYFS.
 
2023 GLD : PP 60% / Non-PP 67%
 
2024 GLD: PP 43% / Non-PP 71%
	 
PP: 44%   Non PP: 71%
 
The variability and limited experience of new staff within EYFS have contributed to lower outcomes. CPD for staff alongside the new EYFS teacher will be implemented in the new academic year, with a focus on a strong start and high-quality interactions. 

	Improve the attendance of pupils eligible for the pupil premium grant, narrowing the gap between this group of pupils and their peers.
 
Significantly reduce persistent absenteeism of PP pupils.
 
 
	The Headteacher, Pastoral Lead, and SENDCO have worked collaboratively to ensure that pupils with Social, Emotional and Mental Health difficulties are identified early and supported appropriately. Clear referral systems are in place, and regular discussions at VCF meetings ensure that SEMH concerns are flagged swiftly. As a result, more pupils are accessing support from counselling services and mental health services. Early intervention has contributed to improved behaviour, increased emotional regulation, and better engagement in lessons among disadvantaged pupils.
 
The Pastoral Lead has played a central role in supporting vulnerable pupils, particularly those eligible for Pupil Premium. They have identified and initiated Early Help Assessments for families in need, ensuring that targeted support is coordinated through Team Around the Family meetings. Parent support sessions and workshops have been delivered regularly, with positive feedback from attendees who report improved strategies for managing their children's behaviour and emotional needs. The introduction of nurture groups for selected pupils has provided a structured, supportive environment to develop emotional literacy, resilience, and social interaction skills.
 
Pupils have also benefited from targeted workshops delivered by the 0–19 health team, particularly in KS2, helping them to better understand and manage their own mental health. The school’s accessible daily breakfast club continues to offer a calm and structured start to the day, especially for Pupil Premium children, supporting improved punctuality and readiness to learn. Contributions toward residential experiences have enabled disadvantaged pupils to take part in valuable enrichment activities, building their self-confidence, independence, and social skills—outcomes which often translate into improved behaviour and attitudes on return to school.
 

	Continue to improve the emotional resilience and mental well-being of PP children that have experienced significant trauma to support a rise in RWM outcomes.
 
	This year, we have continued to strengthen our trauma-informed approach to support the emotional resilience and mental well-being of Pupil Premium children who have experienced significant adversity, directly contributing to improved outcomes in Reading, Writing and Maths (RWM). 
 
Staff have received trauma-awareness training to respond effectively to emotional needs in the classroom, and targeted interventions, pastoral mentoring and access to external services—have provided regular, individualised care for our most vulnerable pupils. The use of safe spaces, daily check-ins, and structured emotional regulation tools (e.g., Zones of Regulation) has enabled children to settle more quickly and engage with learning. 
 
Our RSHE curriculum is embedded across the school, enhancing emotional literacy and helping pupils to build stronger peer relationships, which in turn supports collaboration and confidence in core subjects. Strong multi-agency partnerships and sustained parental engagement have also ensured that home and schoolwork in tandem to support emotional stability and academic consistency. As a result, we have seen improved attendance, increased participation in lessons, and a measurable rise in RWM attainment among trauma-affected PP pupils.
 


 
 
We have reviewed our strategy plan and made changes to how we intend to use some of our budget this academic year. The Further Information section below provides more details about our planning, implementation, and evaluation processes.




 
Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 

	Programme 
	Provider 

	Read, Write, Inc 
	Ruth Miskin 

	Fresh Start 
	Ruth Miskin 

	Emotional Literacy Support & Advice  
	ELSA 

	TT Rockstars 
	Maths Circle 

	WellComm
	GL Assessment 



 









Further information


	Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil premium. That will include:  
· Reviewing policy and embedding more effective practice around marking and feedback. EEF evidence demonstrates this has significant benefits for pupils, particularly disadvantaged pupils.  Providing high-quality feedback to pupils is integral to effective teaching- EEF evidence on feedback. 

· Utilising support and CPD effectively and engaging with multi-agency working to audit and develop current practice to improve SEMH. Identifying and implementing strategies and actions to improve pupil wellbeing.- Promoting and supporting mental health and wellbeing in schools and colleges

Planning, implementation, and evaluation 
Evaluation of previous strategies and actions informed the development of the updated pupil premium strategy. Evidence from multiple sources of data including assessments, work scrutiny, pupil/staff voice, lesson observations has been triangulated to support the identification of challenges faced by disadvantaged pupils.  The EEF’s implementation guidance has been utilised to help us develop our strategy, particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out which activities and approaches are likely to work in our school. We will continue to use it through the implementation of activities. 

When planning the Pupil Premium Strategy Statement a tiered approach, based on EEF evidence was adopted, focusing on: 
· High quality teaching 
· Targeted academic support 
· Wider strategies 

Challenges linked to each tier and the mitigating actions have been identified. These are intrinsically we linked to the school improvement plan to ensure they are prioritised and impact of actions is regularly monitored. 

There is a robust evaluation framework in place for the duration of our three-year approach and will adjust our plan over time to secure better outcomes for pupils.
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